autonomy. The adviser generally works in a self-access centre where she is involved in one-to-one interactions that have some features of counselling and prioritise language learning strategies over language specific guidance.
Taking this broad definition of advising as a starting point, the second section, Advising and the profession, provides in-depth reflections on the profession of adviser. evaluates the project SMILE by using Wenger's notion of learning by participation in a community of practice (Wenger, 1998) . Analysing email exchanges between the project participants, she demonstrates that these are in the process of constructing a new and dynamic community of practice. Participation in this community leads to a discontinuity in relation to the previous practice of language teaching and new professional identities are therefore emerging. Other authors in this section illustrate this discontinuity of practice among "teachers turned advisers". Stickler (pp. 40-52), for example, advocates the use of counselling skills as a way of enabling students to become more autonomous. According to her, advisers need to develop a set of core skills including mirroring, paraphrasing and summarising. focuses on the notion that advising is about imparting strategic competence. Her case studies document a shift in teaching methodologies resulting from the practice of advising while illustrating the variety of skills and approaches that are currently prevailing. highlight the danger of a mismatch between advisers' and learners' expectations, both possibly working towards different agendas. Furthermore, they draw our attention to the fact that advisers "must be very wary of assumptions they make about their own advising strategies" (p. 80). Indeed, there is a great risk that a well-meaning adviser stresses her own preferred learning strategies rather than helping a student to develop her own. Finally, argues that, in practice, emphasis is placed on the management of resources, advising is often language specific or reduced to responding to practical queries from users. In reality, the role of advisers "is less well defined and developed […] than the literature would suggest" (p. 84).
Discrepancies between advisers' and learners' perceptions or between the literature and the reality are prominent in the third section of the volume, Models of advising. The nascent nature of the profession is reinforced and the section somehow conveys the image of a profession in search of an identity of its own. The four models presented here relate to the practice of language advising within the context of self-access centres or University Wide Language Programmes in Great Britain. Yet substantial differences exist between them in terms of the advisers' professional history, the content of advising, the training received by advisers and by learners, and the practice itself. Wilczynski (pp. 95-103) describes a not so successful experiment whereby the Language Centre teachers operate the advisory service on a rota basis. Enquiries made by learners and recorded in the adviser logbook span a wide range of topics and so do their perceptions of language advisers. More significant, however, is the "lack of consistency in interviewing and monitoring techniques applied by different advisers" (p. 101) and the author's suggestion that training prior to advising may have been useful. ) describe a Language Learning Advisory Service operating on two separate sites. The service combines learner support documentation, learner training and development workshops and one-to-one advising. Advisory sessions follow a six-stage model which adopts "a reflective problem-management approach to advising" (p.109). Dingle and McKenzie call for a greater collaboration between advisers, teachers and curriculum developers. The need for full support of lecturers in getting students to accept, use and benefit from an advisory service is also a conclusion drawn from Edwards' studies (pp. 115-124) . In the last paper of this section, Bavendiek (pp. 125-132) attributes the success of various projects designed to promote independent language learning (e.g. tandem language learning, guided portfolio work, etc.) to the presence of two language advisers.
While the previous section looked at advising in the context of Self-Access Centres, the fourth section, Advising and learning environments, extends the concept of advising to other learning environments, and more specifically to language learning environments that are supported, substantially, by technology. Only three papers constitute this section, which is surprising given the current emphasis put on the use of ICT in language teaching and learning. Still, the role of technology in supporting students who are learning in independent learning environments is finally being addressed. Hurd's article (pp. 135-148) concerns distance learners who often need help in developing their strategic competence. She argues that "support through materials is […] a crucial factor for [distance] learners in the development of metacognitive awareness and autonomous practice." Supporting learners through materials is also Poppi's concern (pp.149-160) who describes the principles that guided the design of a self-access CALL package and the operations of an advisory service both directed at Italian servicemen. Altshul's paper offers a different perspective on advising (pp. 161-170). Her starting point is the teacher whose role is that of facilitator in the classroom and that of adviser outside. Technology, through the use of email, allows for some interaction between the two roles as advocated by several authors throughout this book. Disappointingly, however, very few students appear to have availed of the service offered to them. The reason for this is nonetheless very clear: interacting with the English teacher outside the classroom is not the students' priority.
The final section, Advising, learning and teaching, may not add much to our understanding of advising as an emerging profession whose main role is to promote independent learning. It does however address real issues in relation to the development of learner autonomy and thus contributes to further our understanding of autonomy as a technical, psychological and political construct. Riley (pp. 173-183), for instance, raises questions on the definition of autonomy and its relationship with the concept of identity. revisits the issue of support through materials that is of benefit to language learners with dyslexia and describe the implementation of a tandem language learning project whose design should ensure that learner autonomy is promoted. redefine the role of the language adviser by convincingly illustrating the benefits of a close cooperation between teacher and adviser. In their study, both complement each other in supporting students engaged in project work specifically designed to integrate the development of transferable, learning, and language skills. In a similar vein, van looks at the changing role of both teacher and students who all become 'advisers' by virtue of supporting each other, of sharing strategies and materials.
Throughout this volume, diverse views and practices of language advising have been presented. I cannot agree more with the editors who declare that "as a new profession, language advising is as yet an unfinished dish" (p. 3). While the notion of a community of practice as developed by Esch (op. cit.) is very powerful, much needs to be done if the profession is to be formally described and standardised. Davies and McKee's distinction between 'add-on ' and 'add-in' advisers (p. 209 ) is most useful in suggesting what could represent the two main trends within the profession. While the 'add-on' adviser has a separate function to teaching, the 'add-in' adviser constitutes an integral part of the teaching and learning environment. Many of the experiences recounted in this book suggest that the latter is the most likely to contribute effectively to the development of learner autonomy. Yet, the former sees her role as essentially enabling autonomous or independent language learning. Paradoxically indeed, those who intervene solely in relation to the development of language learning strategies, and thus avoid at all costs any language specific guidance, could very well be adopting a restricted view of autonomy close to the technical version of autonomy described by Benson (op. cit.) . The answer, perhaps, lies in our definition of what constitutes learner autonomy and in our ways of promoting its development among language learners. This book undoubtedly raises many questions and does not provide any ready-made solutions that will send students in mass availing of self-access facilities. Nonetheless, it is thought provoking and will contribute to the development of the language teaching community at large. Widdowson (1989: 135) , "It is much more a matter of knowing a stock of partially pre-assembled patterns, formulaic frameworks, and a kit of rules, so to speak, and being able to apply the rules to make whatever adjustments are necessary to contextual demands", wobei unter 'contextual demands' nicht nur die Absichten hinsichtlich der Informationsvermittlung zu verstehen sind, sondern auch die sozialen Rahmenbedingungen wie Verhältnis der Sprecher zueinander und Anzahl der Gesprächsteilnehmer. Hinsichtlich des Gebrauchs solcher Formeln bestehen bestimmte Erwartungshaltungen bei den Gesprächsteilnehmern, und das Gelingen der mündlichen Kommunikation hängt sehr wesentlich davon ab, ob diesen Erwartungen entsprochen wird oder nicht.
Während lexikalische Besonderheiten des code parlé und einzelne Phänomene wie die Kontraktionsformen und die question tags üblicherweise im Englischunterricht thematisiert werden, werden andere Charakteristika der funktionierenden mündlichen Kommunikation entweder nicht behandelt oder als fehlerhaft gekennzeichnet (was durchaus dem Selbstverständnis von Muttersprachlern entsprechen kann). Oesterreicher zeigt hier Desiderate für einen modernen Englischunterricht auf, die allein durch textbasierte Unterrichtsmedien schwer erfüllt werden können.
Im dritten Teil der Arbeit versucht der Autor zunächst diejenigen Phänomene des gesprochenen Englisch zu identifizieren, die im Unterricht mit deutschen Muttersprachlern vermittelt werden sollten (wobei Bereiche der positiven Interferenz zwischen englischer und deutscher Sprache also folgerichtig vernachlässigt werden können). Hierzu zählt er Selbstreparaturphrasen, die Möglichkeit der thematischen oder rhematischen Hervorhebung durch Linksverschiebung ("this little ship -it's lovely"), den damit verwandten Spaltsatz (cleft sentence; z.B. "I think it was me that got a bit het up" etc.) sowie die gesprächsstrukurierenden Signale (insbesondere die rezeptive Vertrautheit mit Gesprächsschluss-Signalen), die unterschiedlichen Möglichkeiten bei den Frageformen mit besonderem Augenmerk auf die Situationsadäquatheit der jeweiligen Form, die code-adäquate Verwendung der Verneinung, das 'existential there', die who/whom-Problematik und die kontrahierten Formen, aus dem lexikalischen Bereich die phrasal verbs, aber auch die Formeln und die erwarteten Gesprächsabläufe in phatischer Kommunikation. Eine Neubewertung der Gewichtung dieser Phänomene im Unterricht, die sich an ihrer Frequenz im mündlichen Sprachgebrauch richtet, wird angeregt. Zusammenfassend konstatiert er: "Insgesamt betrachtet ist es vor allem die Formelhaftigkeit des code parlé, welche die größte Herausforderung und Vermittlungsnotwendigkeit für den Fremdsprachenlernenden darstellt." (87) Dieser Einschätzung kann nur zugestimmt werden, da dieser Aspekt in Lehrwerken aufgrund der notwendigen Konzentration des Stoffes meist zu kurz kommt. Erst durch länger andauernde, extensive Konfrontation der Lernenden mit dem lebendigen Sprachgebrauch wird diese Art von Geläufigkeit im Wege des Lernens am Beispiel erworben.
Oesterreicher geht nun die im ersten Teil der Arbeit als sprachlerngeeignet identifizierten Programme nacheinander durch und prüft, ob und inwieweit sie sich für die Vermittlung dieser Aspekte der englischen Sprache eignen. 
